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1. Question #1 . Of what age group does your drill 
team consist? (1) 9th grade, (2) lOth grade, 
2. 
(3) 11th grade, (4) 12th grade, (5) 11th ar.d 12th 
Question #2. 
be a part of 
is required? 
matter 
In order to join and continue to 
the drill team, what grade average 
(1) A, (2) B, (3) C, (4) does not 
3. Question #3. How much regular physica l education 
is required by the girls belonging t o the drill 
team? (1) 1 year, (2) 2 years, (3) 3 years, 
(4) none is r equired 
4. Question #4. Do you have a regular class period 
time for drill team practice? (1) all year, 
(2) half year, (3) just when necessary, (4) no 
5 . Question #5 . If the answer to Question #4 is 
all year, are other activi t ies involved when the 
drill team is not practicing for a special event? 
(1) just drill team, (2) other activities , 
(3) regular physical education 
6. Question #6. What height is required of the 
girls? (1) under 5' 6", (2) 5' 6", (3) height 
depends on total group, (4) no specific height 
7. Question #7 . As far as weight is concerned, 
how are the girls selected? (1) 115-120 lbs. , 
(2) 100-115, (3) no specific weight as long as 
general appearance is satisfactory . . . . . . 
8. Question #8. Is any action taken if yo u think 
that any particular member becomes overweight? 
(1) dismissed from the group, ( 2) probation until 
satisfactory condition is regained, (3) warning, 
(4) nothing is done . . . . . . . . ... 
9. Question #9 . How much practice time is used for 
drill team? (1) just allotted class time, (2) class 
time and before or after school, (3) before and 
after school 
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10. Question #10. Do you have summer practice? 
(1) about 2 weeks before school starts, 
(2) about 6 weeks before school starts, 
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(3) all summer, (4) none . . . . . . . . . . . . . . . 16 
11. Question #11. Do you recommend any pre-
training before tryouts? (1) as a special 
gro~p for those interested, (2) girls are 
expected to train on their own after some 
guidance, (3) none . . . . . . . . . . . . 
12. Question #12 . During the tryouts are any of 
the following judged? (1) rhythm, (2) coordi-
nation, (3) flexibility, (4) all of the above 
13. Question 1113 . Are the girls required to have 
ability in specific skills? (1) splits, 
(2) high kicks , (3) both, (4) both as well as 
others , (5) none . . . . . . . . 
14. Question #14. In your opinion does your drill 
team contribute to the objectives of general 
education? (1) completely, (2) partially, 
(3) hardly at all, (4) not at all 
15. Question #15. In your opinion does your drill 
team contribute to the objectives of physical 
education? (1) completely, (2) partially, 
16. 
(3) hardly at all, (4) not at all .. . .. 
Question #16. What kind of officer pattern 
does your drill team use? (1) military: 
captain , sergeant, etc ., (2) squad leaders, 
(3) advisor, ( 4) none of the above, (5) no 
specific pattern . . . . . .... 
17. Question #17. Does your drill team have a 
constitution? (1) yes, (2) no . . . . . 
18. Question #18. If you do have a constitution , 
is it reviewed and revised? (1) each year , 
(2) every 2 or 3 years, (3) only when it seems 
necessary, (4) never . . ..... . 
19 . Question #19. In your opinion is the constitu-
tion one that is well written with clearly 
stated policies and procedures? (1) very good , 
(2) good, (3) fair , (4) poor .... .. . .. . 
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20. Question #20. Who was involved with the 
drawing up of the constitut ion? (1) girls 
belonging to the drill team, (2) girls of 
the team and the advisor, (3) girls, advisor, 
and one or more members of the administration 
of the school . . . . . . 
21. Question #21. P.ave you ever had to refer to 
the constitution to support a difficult 
decision? (1) often, (2) sometimes, (3) hardly 
ever, (4) never .. . ... . •.. . ... 
22. Question #22. Does each member of the team 
assume leadership responsibility in one way 
or ano ther for the activities? (1) each girl 
does, (2) mos t girls do, (3) some do, (4) very 
few do . . . . . . . . 
23 . Question #23 . How is this leadership formed? 
(1) elected , (2) appointed, (3) combination of 
both ............ . 
24 . Question #24. Through their experience with 
leadership responsibilities , do the girls 
exercise better initiative and direction in 
their problems? (1) always, (2) sometimes, 
(3) often , (4) hardly ever , (5) never . 
25. Question #25. In your opinion does the physical 
activity involved in drill team work maintain a 
desirable level of physical capacity? (1) always, 
(2) of t en , (3) sometimes, (4) hardly ever, 
(5) never . . . .. . . ... . 
26. Question #26. In your opinion does the general 
attit ude of the individuals after becoming a 
part of the drill team become better: by setting 
a good examp l e for others, supporting most school 
functions , abiding by school constitution, etc . ? 
(1) always , (2) often, (3) sometimes , (4) hardly 
ever, (5) never . . . . . . . . . . . . . . . . 
27. Question #27. How is your drill team financed 
for uniforms, trips, equipment , etc.? (1) girls 
individually, (2) school district, (3) activities 
with admission charge, (4) combination of those 
previously mentioned . . . . . . . . . .. . .. 
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Question #28. Do you find that finance is a 
major drawback to the development and progress 
of the drill team? (1) always, (2) often, 
(3) sometimes, (4) hardly ever, (5) never .. 
Question #29 . In your opinion does self con-
fidence improve for the girls who have been 
selected for the drill tea~? (1) always, 
(2) often, (3) sometimes, ( 4) hardly ever, 
(5) never . . . . . . . 
Question #30. When the girls have been in 
the drill team for some time, do you find 
that their self discipline is exercised mor e? 
(1) always, (2) often, (3) sometimes, 
(4) hardly ever, (5) never 
Question #31. Have you had any specific training 
for drill team activities? (l) member of drill 
team in high school or college, (2) class or 
workshop in college, (3) student teaching, 
(4) none . ........ . 
Question 1132. What is the total number of 
your student body? (1) 50-100 , (2) 101-250, 
(3) 251-400 , (4) 401-600, (5) more than 600 . 
Question #33. Do you feel that the drill team 
takes more time than you would like to give 
from your regular teaching assignment? 
(1) yes, (2) no . . • . . . . . . . . 
Question #34. In your opinion should the drill 
team advisor be the physical education teacher? 
(1) yes, (2) no, (3) undecided ....... . 
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ABSTRACT 
A Survey of the Selecting and Governing of Girls' 
Precision Drill Teams in Selected 
High Schools in Utah 
by 
Jean M. Workman, Master of Science 
Utah State University , 1971 
Major Professor: Miss Pauline Fuller 
Department: Health, Physical Education and Recreation 
A survey was taken of selected high schools in Utah to determine 
their methods of selecting girls for a drill team and also how they 
organize and govern these groups. 
There are similarities in the requirements the girls have to 
meet in order to be selected: age limit, grade average , skill, 
rhythm, coordination and flexibility. Most schools have tryouts, 
but not all. Those that do, have some pre-training before tryouts. 
Some of the schools just use class time for practice while 
others include before and after school. Summer practice is held 
by most of the schools varying from two weeks to six weeks before 
school starts . A few practice all summer. 
Nearly all of the schools organize and govern their drill team 
with the help of a constitution. However, these are not used as 
often as they should be in order to be effective . Leadership 
responsibility is encouraged and developed. 
The objectives of education are slightly more evident in being 
fulfilled than the objectives of physical education in the drill teams. 
All except seven of the advisors are phys i cal education majors 
and most of t hem thought t his is how it should be. There were very 
few advisors who did not have any training in drill team work before 
they were assigned a drill team. 
(54 pages) 
INTRODUCTION 
St atemen t of the problem 
Webs t er ' s Seventh New Co llegiate Dictiona ry defines precision 
as the quality or state of being precise or exact: The degree of 
refinement with which an operation is performed . Each gr o up which 
includes "precision" as a part of its name hopes to come as close to 
this defini tion as possible . 
Gi rl's precision drill teams seem to be very popular in high 
schools at t he present time. Some schools even consider the drill 
teams important enough t o set aside a c l ass period during the regu l ar 
school day for practice. The re has been interest shown by st udents, 
pare nts, teachers , administrators, etc., concerning all facets of the 
precision drill teams, but there has been very little wri t ten abo ut 
them. This s tudy wi ll attemp t to offer information conce rning the 
selecting and governing of these drill teams. 
Because of the interest and the popularity of the precision 
drill teams , it is hoped that this survey will indicate that the 
s t anda rds se t for se l ection and the s t an da rds which govern these 
gro ups are of a high quality and add to rather than detract f r om the 
total school program. 
Me thod of procedure 
Cover l etters were sent t o 83 high schools in the s t ate of Utah 
to determine which ones have a prec i sion drill team and if t hey \~auld 
be willing to answer a questionnaire. There \.Jere 35 answe r s received 
and of these, 28 were willing to answer a questionnaire pertaining 
to their drill team. The questionnaire was then mailed t o th e instruc-
tors o r advisors. Whe n these were returned, the information was 
analyzed to determine the outcome of the survey . 
The pertinent ite ms considered in the ques tionnaire were the 
following: 
1. Age 
2 . Scholastic achievement 
3. General appearance (heigth and weight) 
4. Rhythm 
5. Coordination 
6. Flexibility 
7. Skill (splits, high kicks, dancing ability) 
8. Leadership ability 
9. Constitution 
10 . Officer patte rn 
11. Objectives 
12 . Self confidence 
13 . Self discipline 
14. Initiative 
15. Responsibility 
16. Finance 
17. Pre-training tryout s 
18. Tryouts 
REVIEW OF LITERATURE 
The review of literature is very limited because of the lack of 
available literature on the subject . Most publications concerning 
precision drill teams are mainly about the actual drill work, the 
technical rather than the personal side of this particular kind of 
group. 
The girls' precision drill team has been in the limelight for 
several years now. It has become the desire of many junior high and 
high school girls to become a member of the drill team at their 
particular school. Because of the precise technical movements of 
these groups, it takes much more than merely a desire to become a 
member--it takes good appearance , certain skills, a sense of timing 
or rhythm, the ability to belong to a group, cooperation, leadership, 
etc. There are many unique qualities a girl must possess in order to 
become a member of a precision drill team. Also, there has to be an 
organized government made up of the girls themselves to make certain 
rules and standards which have to be observed . 
Why should any school have a drill team? When properly con-
ducted, a drill team program can be one of the most significant 
experiences in which a girl participates during her high school 
career . Assuming that the leadership is good, drill team activities 
provide a living "laboratory 11 situation which promotes the development 
of s uc h personal-social qualities as : leadership, cooperation, 
initiative, self-discipline, regard for others, responsibility, 
self-confidence, service, identification with the school, recognition, 
personal enjoyment. In addition to these personal-social qualities, 
the drill team provides experiences which promote desirable physical 
capacities and develop and improve movement skills: physical vigor , 
rhythmic skills, body mechanics, and personal health (Lyon and 
Peterson, 1964) . 
Problems have been building in recent years regarding 
the handling of drill teams at the secondary level. Some 
fine professional work has been done to try to establish 
guidelines for working with drill teams. Certain recommen-
dations were submitted by a joint committee from the California 
Association of Secondary School Administrators and Calif0rnia 
Association of Health , Physical Education and Recreation . 
(HcGowan, 1959, p. 429) 
They first state that there should be no drill teams on the 
junior high level. Also, that the junior and senior girls should be 
the only ones allowed to participate . Selection for participation 
s hould be determined de mocratically according to interest and/or 
abili ty. Basis for selection should include health, posture, rhythmic 
aptitude, cooperation, reliability, and dependability. All partici-
pants should pass periodic health examinations and should have a pre-
vious record of good attendance and be continually observed and counseled. 
What is the function of the precision drill team? Is it merely 
to have a group available to perform for the public, or as the 
interschool athletic program is designed to satisfy the needs of the 
highly skilled girl athlete, is the precision drill team organized 
to satisfy the needs of the girls who are highly skilled in drill 
team techniques? It would seem that the function of the drill team 
could be a combination of both performance and developing skill, plus 
even more. 
An adequate program of physical education embraces a wide r ange 
of physical activities. Each activity must possess the potential for 
making a contrib ution to the objectives of the total instructional 
program. No single motor activity meets all the desirable goals; and, 
therefore, a broad variety of activity experiences at appropriate 
levels of instruction must be provided (Broer and Wilson, 1965) . 
If properly conducted by the faculty advisor, partici-
pation in drill team activities can provide innumerable 
opportunities for students to develop and practice leadersh j p 
skills. The team should be organized in such a way that the 
students are given much of the responsibility for conducting 
their own activities. The organizational pattern of the group 
should provide many positions of student leadership at various 
levels of responsibility forming a hierarchy of leadership 
positions throughout the team. (Lyon and Peterson, 1964, 
p. 29) 
The organizing and governing of the drill team, if done by the 
girls, also lends opportunity to develop leadership, making up drills, 
teaching the drills to the team, making certain that standards and 
policies of the group are carried out, etc. The drill mistress, 
president, leader, or whatever the one in charge is called, must 
know a variety of drill formations and movements as well as the 
ability to teach the group so as to keep up the public's interest 
when the drill team performs. 
Casavant (1961) states that if the primary function of the drill 
team is to produce a good public performance, it is not logical to be 
tied to a basic drill that was not designed with that objective in 
mind. A composer would be severely handicapped if he were limited to 
only one key or a basic system in keeping with the style and tradition 
of the unit and also as free as possible of limitations to the drill 
potential. 
Therefore, it is apparent that there are many things involved 
in the selecting and governing of the girls' precision drill teams. 
If the objectives of the drill t eam are basically the same as those 
6 
of general education, there should be no question as to whether or no t 
the drill team is satisfying a particular need in the total school 
program. The proper adult and student leadership is very necessary in 
maintaining the st andards of the team so that the precision drill team 
can remain an important part of the high school curri culum. 
Joan M. Lyon (1964) feels that as is true with any aspect of the 
schoo l curriculum, the worthiness and educational value of the drill 
t eam program is directly related to the quality of leadership which 
is exercised by the faculty advisor in charge. Drill team activi ties 
a r e neither inherently good nor inherently undesirable. The same 
thing can b e s aid of many phases of the e duca tional program . The 
important idea to remember is that when, and only when prop e rly con -
ducted, a drill team program can ac t as an effective vehi cl e through 
which many educationally desirably outcomes can be attaine d. 
PRESENTATION AND ANALYSIS OF DATA 
The following questions are the ones which appeared on the 
questionnaire. Also presented in this section is an analysis of 
the res ults of the questionnaire answers. 
1. Of what age group does your drill team consist? The age 
group which makes up the precision drill team might be decided by 
the number of gr ades in the high school or by how many years of 
attending regular physical education class are required . Also, the 
number of students in the school might influence which age groups 
could be drawn into the drill team program. A school with a very 
small student body would more likely open the possibilities of drill 
t eam membership to ninth, tenth, eleventh and twelfth grades in 
order to have enough girls to make up a drill team. 
In this study, however, only one school included ninth grade 
in the drill team and this particular school had a student body in 
the 101-250 bracket. As shown in Figure 1, the greatest percent age 
of the drill teams' age group was in the eleventh and twelfth grades 
(96 percent). Thirteen of those represen ted at this level also 
included the tenth grade. The remaining twenty- four were made up 
of eleventh and twelfth grades only. Therefore, the 46 percent who 
chose answer #2 are also included in answer #5. 
There were 7 percent whose drill team membership was solely 
made up of twelfth grade girls. One of these had a drill team 
consisting of eight girls selected from the regular pep club. It 
is therefore apparent that the most common age group from which 
the drill team draws is eleventh and twelfth grades . 
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Figure 1 . Question #1. Of what age group does your drill t eam 
consist? (1) 9th gr ade , (2) lOth grade, (3) 11th grade , 
(4) 12th grade, (5) 11th and 12th. 
2 . In order to join and continue to be a part of the drill 
team, what grpde average is required? 
Whenever there is a specific school activity or office which 
a student wishes to become a member, there have to be certain stan-
dards set to help select those students whom the school would like 
to have as representatives. One of the most common of these 
standards is the grade point average. For most school activities, 
the grade average required is a "C. 11 
Figure 2 indicates that the most common grade average require-
ment in this study was a "C" average. Of the total population, 62 
percent require a "C." It was interesting to note, however, that 
28 percent r eq uire a "B" average . Only 7 percent stated that it 
made no difference and the 3 percent remaining wr ote in tha t the 
girls have to be in good standing as far as their grades were 
concerned with no specific grade average required. 
8 
.... Ul 
0 .. 
Ul 
... " 
" 0 
.. "" u Ul 
...... 
.. .... 
P< 
100 
90 
80 
70 
60 
50 
40 
30 n 2
10 
0~----~--~~--~~--~~~~-------(1) (2) (3) (4) 
Figure 2. Question #2 . In order to join and continue to be a part 
of the drill team , what grade average is required? 
(1) A, (2) B, (3) C, (4) does not matter. 
3. How much regular physical education is required by the girls 
belonging to the drill team? 
Most high schools in the state of Utah require at least one 
credit in physical education (tenth, eleventh, and twelfth grades). 
If a girl was planning to try out and become a member of the drill 
team, she would naturally want to earn her physical education credit 
at a time which would leave her free for the drill team class. 
One year of physical educa tion is r equired by 24 percent of the 
samples (Figure 3) . Two years are required by 31 percent and 
percent requires three years. 
Surprisingly , 34 percent of the responses reported that no 
physical education is required. The only reason attributed to this 
is that the question was misunderstood. The question means how much 
physical education does a girl have to have before she is eligible 
to become a drill team member. This could have been misunderstood 
to mean how much physical education is required while the girl was 
an active drill team member. 
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Figure 3. Question #3. How much regular physical education is 
required by the girls belonging to the drill team? 
(1) l year , (2) 2 years, (3) 3 years, (4) none is 
required. 
4 . Do you have a regular class period time for drill team 
practice? 
Precision drill team work is intricate enough to warrant long 
hours of practice in order to put on the type of performance that 
would be pleasing to see. Also, new formations and variations are 
10 
constantly being tried , and they take a great amount of time to learn 
and perfect. Because of many schools transporting their students to 
and from school on buses, it is more difficult to arrange practice 
time . Therefore, many schools find it essential , if they are to have 
a good precision drill team, to offer a class period during regular 
school ho urs for drill team work. 
Figure 4 shows that 62 percent have a drill team class period 
for the ent ire school year. Six percent have a special class only 
when necessary which would be when practicing for a pe rformance or 
discussing policies and any type of problem that might a rise con-
cerning the drill team. There are some, however, who do not have 
any regular class time set aside for practice . These 28 percent 
practice befo r e or/and after school as well as possibly some time 
during lunch hours and on Saturdays . 
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Figure 4 . Question #4 . Do you have a regular class period time 
for drill team practice? (1) all year, (2) half year, 
(3) just when necessary, (4) no. 
5. If the answer to question #4 i s " all year," ar e other 
activities involved when the drill team is not practicing for a 
special event? 
The height of the drill team season, if it could be classif i ed 
as a season , is most often placed at fall football games and winter 
basketball games. These a r e the events where the precision drill 
teams are most often performing. Of the 18 who answered that they 
have a regular class pe riod for the drill team the entire yea r, 
11 
only 11 percent devote that class t ime to drill team alone (Figure 5) . 
Other activities are he ld i n the class time when drill practice is 
no longer necessary by 39 percent. Exact l y half (50 percent) have 
regular physical education when not using time for drill team work. 
6 . What height is required of the girls? 
7 . As far as weight is concerned , how are the girls selected? 
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Figure 5. Question #5 . If the answer to Question #4 is al l year, 
are other activities involved when the drill team is not 
practicing for a special event? (1) just drill team, 
(2) other activities, (3) regu lar physical education. 
Height does not seem to play as important a part in the gene r a l 
appearance of the group as a whole as does weight. Girls who are 
shorter or taller than usual can be placed strategically so that the 
fact that they are not exactly the same height as the others is not 
so important . Of course, the girl who is extreme l y tall or short 
would creat e more of a problem . This should be consider ed during 
tryou t s . On the other hand, when a girl is noticeably overweight, 
no matter where she is placed, she still looks overweight . 
Both questions 1/6 and /17 were answered the way they were 
e xpected to be and actually the mast obvious way. However , this 
12 
study was concerned with all aspects of selecting the girls. Figures 
6 and 7 indicate that there is no specific height or weight r equire d 
of the girls belonging to the precision drill t eam . 
8 . Is any action taken if you think that any particular memb e r 
be comes overweight? 
Since the appea r ance of the gr oup as a whole is of importance 
and the ability to move about with ease and with th e minimum amount 
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Figure 6. Question #6. ~1at height is required of the girls? 
(l) under 5 ' 6", (2) 5' 6", (3) height depends on 
total group, (4) no specific height. 
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Figure 7. Question #7. As far as weight is concerned, how are the 
girls selected? (1) 115-120 lbs., (2) 100-115, (3) no 
specific weight as long as general appearance is satis-
factory. 
l3 
of effort i s almost equally important, it would seem necessary for each 
member to be expected to keep herself in her most efficient and 
attractive condition both in her own eyes and in the eyes of the 
people around her. 
Figure 8 shows that only one group put the girl on probation 
for being overweight. The greatest number, 50 percent, gives the 
girl a warning about her weight problem, so that she can do something 
about it to retain her position on the drill team. 
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Figure 8. Question #8. Is any action taken if you think that any 
particular member becomes overweight? (1) dismissed from 
the group, (2) probation until satisfactory condit j on is 
regained, (3) warning, (4) nothing is done. 
There were 39 percent who replied that nothing is done when a 
girl is gaining too much weight. No one dismissed a girl from the 
group when he r overweight condition was noticed. One commented that 
a diet was suggested to the overweight girls. 
9. How much practice time is used for drills? 
As any expe rienced marching band director will say, the secret 
to being "precise" in precision marching is for each member of the 
band t o take exactly the same size step. Almost any student can 
"march" from one yard line to the next in six or eight steps, but 
are these steps of equal size? So many times they are not, and as 
a result the correct alignment, which is so necessary for a really 
effec tive precision show, is generally poor (\.Jhite, 1969). 
The ability for a drill team to move together as one unit and 
t o consistently look precision comes only through dedi ca t ed practice . 
14 
The girls ' ability to pe rform is only a part of each performance. 
If each girl has not learned the drill techniques of each particular 
drill, the end res ult is neither sa tis factory or worthwhile . It 
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takes many hours of practice to keep the physical aspect of the per-
formance at a high level as well as the general and the technical 
intricates of each drill as perfect as possible. 
Just the allotted class time is used by 21 percent for practice 
(Figure 9). A regular class period for drill team work (Figure 4) is 
used by 64 percent. Figure 9 shows that 50 percent use class time 
and before or after school, and 29 percent practice before and after 
school. 
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Figure 9. Question #9. How much practice time is used for drill 
team? (1) just allotted class time, (2) class time and 
before or after school, (3) before and after school. 
10. Do you have summe r practice? 
When school begins each fall, the football season is immediately 
underway. The girls' precision drill team usually performs at a 
number of the football game halftime shows. Eno ugh practice time 
may be hard to arrange in order that the drill team can adequately 
perform. Therefore, some of the schools utilize the summer vacation 
for learning and practicing drills for the ensuing school year. 
There are only 11 percent of the schools that have summer 
practice for two weeks prior to the beginning of the school year 
(Figure 10) . About six weeks before school starts, 25 percent indi-
cated that they start practice. Less than this were 21 percent who 
practice all summer and 43 percent have no summer practice at all . 
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Figure 10. Question #10. Do you have summer practice? (l) about 
2 weeks before school starts, (2) about 6 weeks before 
school starts, (3) all summer , (4) none . 
11. Do you recommend any pre-training before tryouts? 
Usually if an individual is going to try out for an activity, 
she should be informed as to what is expected of her, so that she 
can prepare herself in some way . This study was concerned with how 
much, if any, pre-tryout training was offered to these girls who a re 
the potential drill team members. 
~1ore than half or 54 percent of the schools offer some training 
to the girls who are interested in trying out to become a memb e r 
(Figure ll) . This training is done with the gro up as a who l e. 
Although each girl is responsible for her own training program, 21 
percent let the girls know what is expected of them. However, 18 
percent did not specify any kind of pre- training before the tryouts 
a re held. Two of t he schools do not have tryouts, so they were not 
included in Figure 11. 
16 
100 
90 
80 
'-'< 
"' 70 0 ~ 
w 
" 
60 
" 
0 50 
n 
QJ p. 
u 
"' 
40 1-< QJ 
QJ H 30 
"" i~1 [I D 
(1) (2) (3) 
Figure 11. Question #11. Do you recommend any pre-training before 
tryouts? (1) as a special group for those interested, 
(2) girls are expected to train on their own after some 
guidance, (3) none. 
12. During the tryouts are any of the fo llowing judged? 
(1) rhythm, (2) coordination, (3) flexibility , (4) al l of these. 
The ability of a girl to perform well on a precision drill team 
17 
depends partially on some physical components such as rhythm, coordi-
nation and flexibility. All three are important in the overall 
appearance of the group, but some drill team advisors or judges may 
think one of the three is more important than the other two. If a 
girl cannot feel rhythm, she will certainly be noticed when perform-
ing with the group. If she has an inability to coordinate her 
movements, she will detract from the performance; and if a girl 
does not have good flexibility, she will be restricted in the type 
of drills of which she would become a part such as high kicks or 
splits. Therefore, a ll three of these components seem to be an 
important quality of any girl who might be interested in becoming 
part of a precision drill team. 
Most of the schools r e presented in thi s st udy agreed on the 
importance of these three components. Of these, 79 percent 
judge the girls on their competency of all three (Figure 12). 
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Figure 12. Question #12. During the tryouts are any of the 
following judged? (1) rhythm, (2) coordination, 
(3) flexibility, (4) all of the above. 
There are 14 percent who judge only rhythm and coordination 
witho ut judging flexibility . It would seem they work out their 
drills according to the flexibility of the group as a whole. The 
schools that did not answer this question were those who do not 
have tryouts. 
13 . Are the girls required to have some ability in specific 
skills ? 
As well as the physical components of rhythm, coordination and 
flexibility, there are usually some specific skills involved. Two 
of the most common skills seen in a performance are splits and kicks, 
although the splits are not us e d as often as kicks. Whether or not 
these two ski lls are used as often as they are because of a require-
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ment in order to become a memb er of the drill team or if circumstances 
are s uch that the whole group was able to perform them was of int e rest 
in this study. 
Figure 13 shows that there is only one school which requires 
that a girl be able t o perform the splits as the only s pecifi c 
required skill. Only two schools r equire just the high kicks and 
four school s r eq uire bo t h. Both of these, as we ll as o thers , a r e 
req uired by 50 percent and there are 18 pe rcent who do not r equire 
the girls to learn any specific skills. Any specific skill requ i r e -
ment wo uld depend on whether or not these ski lls we r e used in most 
of the drills that are l earned and pe r formed . 
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Figure 13. Ques t ion #13 . Ar e the girls required to have ability in 
specific skills? (1) splits , (2) high kicks , (3) both, 
(4) both as well as others , (5) none . 
14. In your opini on does you r drill t eam contribute t o t he 
objectives of general e duca t ion? 
Whenever a class or activity is offered, the question arises as 
to whethe r o r not the class or act i vity sat isfies a definite nee d or 
he lps con tribute to the objectives of education . Jus t wha t t he drill 
team does contribute is of importance he re . This is , however, a 
matte r of the advisor 's opinion. 
Figure 14 indica t es that 54 percen t think that their parti cular 
drill team contr ibutes comple t e l y to the objec tives of education . 
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It also shows t ha t the remaining 46 percent do think it contributed 
partially to t he objectives of educa t ion, but not comple t ely . 
Figure 14. Ques tion #14. In your opinion does your dri ll t eam 
contribute to the objectives of gene ra l education? 
(1) complete ly, (2) partially, (3) hardly a t all , 
(4) not a t a ll 
15. In your opinion does your drill team contribute to the 
objectives of physical e ducation? 
The objectives of physical education should be basically the 
same as gene r al e ducation , but often a r e thought of as sa tisfying a 
different need. Physical fitness is sometimes thought to be the 
major objective of physica l educati on. Al though there may be some 
stress on physical fi tness , th e bas i c objectives of physical e duca-
tion ar e the same as those of e duca t ion . This can change , however , 
wi th the particular obj ec tives of each teacher. 
Figure 15 shows tha t 43 percent feel that the drill team 
con tr ib utes completely to the obj ectives of physical education. 
One half , or 50 percent, indica t e that t he drill t eam partially 
f ulfills the objectives of physical e ducation. Again , th e fact that 
this is t he opinion of the teacher o r advisor should be men tioned. 
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Only 4 percent feel that the drill team does not contribute at al l 
t o the objectives of physical education. Oddly enough, the one who 
made this r ep l y fee l s that the drill t e am does contribute completely 
to the objectives of general education. 
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Figure 15. Ques tion #15. In your opinion does your drill t eam 
contrib ute to the objectives of phys i cal education? 
(1) complete ly, (2) partially, (3) hardly at a ll, 
(4) not at all. 
16. What kind of officer pattern does your drill t eam use? 
Figure 16 shows that over half of the replies found no suitable 
choice available in the questionnaire. There were 25 pe rcent who 
wrote in th a t thei r officer pattern included the adviso r and a dril l 
mistress. Three o thers , 11 percent, wrote in that their officer 
pattern includes a president, vice president, e tc.; and one wro te in 
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that theirs includes both drill mistress and president, vice president 
e tc. These r esponses should have been made availab l e on the ques-
tionnaire. The military officer pattern is used by 7 pe r cent , 11 
pe r cent use squad l eade rs, and 11 percent do not have any s pecific 
officer pattern. 
Figure 16. Question #16. What kind of officer pa tte rn does your 
drill team use? (1) military: captain, se r geant, e t c ., 
(2) squad l ea ders , (3) a dvisor , (4) none of the ab ove , 
(5) no specif i c pattern. 
17. Does your drill team have a consti tut ion ? 
Most organized groups have fo und that it is necessary t o have 
cer t ain rules or by-laws written to be used as a guideline fo r 
running their organization. Without such a written document, the 
organiza tion would probably not hold toge ther ve ry long. There 
would be t oo much unnecessary indecision and /or arguing over points 
which , wi th a consti tut ion, would be made very clear. Then if there 
is a question of the va lidi ty of one or more i t ems in the constitu-
tion, a change can be made by a vote by the members. This kind of 
a plan fo r an organi zation s uch as this seems t o be most effective. 
In ans wer to th e questionnaire , o nly 7 percent do not have a con-
sti tution (Figure 17). 
A written description of the purposes, organization , and 
f unctions of the drill t eam oft en is developed by many teams, and 
can be of much value in serving as a guide fo r the operation of the 
team. It can a l so be of help in orienting new girls r egarding their 
r es pons ibilities as team members , and r egarding the general 
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Figure 17. Question #17. Does your drill team have a constitution? 
(1) yes, (2) no . 
organizational pattern of th e team. Some teams require that netv 
members become thoroughly familiar with the constitution by having 
these girls demonstrate their knowledge of its contents by means of 
a short wri tten examination (Lyon and Peterson, 1964). 
18. If you do have a constitution, is it periodically reviewed 
and revised? 
In order to have a constitution that is of the most value 
possible , it must be kept up to date and the members of the group 
should know what it says . Because all or part of the group is new 
each year, it is a good practice to review the cons titution at the 
beginning of each year. Not only does this give the new girls an 
idea of what they can expect as a member of this particular group , 
but it is also beneficial to the al ready established members ,;ho 
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have undoubtedly forgot t en a good part of what is in the constitution. 
Perhaps it would be a good idea to review the consti tution at least 
twice each year. Sometimes a se t of rules are more meaningful after 
an individual has gained some experiences as part of the group which 
the rules govern. 
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Question #18 of this survey perhaps should have been written 
as two questions. Where a constitution should be reviewed often 
enough that the members are aware what it states, the revising of 
it sho uld only be done as is deemed necessary. If it is a good 
constitution, the revisions should not have to be constant. If 
there is a point in question, however, that the group votes to change, 
then revision is necessary. 
The constitution i s reviewed and revised each year by 39 
percent of this survey (Figure 18). This was much lower than 
expected . It seems that the constitution of any organization would 
not be a useful tool if it were not referred to very often. The 
constit ution is reviewed and revised by 7 percent every two or three 
years. It is reviewed and revised only when it seems necessary by 
43 percent. This could be often or it could be seldom. The important 
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#18. If you do have a constitution, is it 
and revised? (1) each year, (2) every 
or 3 years, (3) only when it seems necessary, 
(4) never. 
fact is that the constitution is available when needed. There was 
one reply which stated that their constit ution was never periodically 
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reviewed or revis e d. This being the case, this group would probably 
work just as well without a constitution or perhaps a new constitu-
tion is necessary. If the present one is not well written, the group 
would have difficulty putting it to use . 
19. In your opinion is the constitution one that is well written 
with clearly stated policies and procedures? 
Only 39 percent consider their constitution very good, 36 
percent think theirs is good, 11 percent consider t heirs to be fair, 
and 4 percent think theirs is poor (Figure 19). 
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Figure 19. Question #19. In your opinion is the constitution one 
that is well written with clearly stated policies and 
procedures? (1) very good, (2) good, (3) fair , (4) poor. 
This seems to indicate that most of the constitutions need to 
be reviewed and revised, so that the group can count on them and 
classify them as very good. 
20. Who was involved with the drawing up of the constitution? 
Writing a constitution for a group which is under the auspices 
of the school administration , it is important that the final document 
meets with the approval of the administration. The answers to this 
question (Figure 20) show that there are 50 percent of thes e 
constitutions which did not involve a member of the administration. 
Two of the groups do not have a constitution, one advisor reported 
that she does not know who made up the constitution stating that it 
is obsolete, and one wrote that none of the answers applied to her 
situation. 
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Figure 20. Question 1120. Who was involved with the drawing up of 
26 
the constitution? (l) girls belonging to the drill team, 
(2) gir l s of the team and the a dvisor, (3) girls, advisor, 
and one or more members of the administration of the 
school. 
21 . Have you ever had to refer to the constitution to support 
a difficult decision? 
In order for a constitution to serve the purpose for which it 
was drawn up, it has to be used. This might be as a rul ing on a 
part icular point that is questioned, a policy change in school which 
affects the drill team, an addition to the constitution that seems 
necessary, or a review of the constitution for those who are not 
familiar with it (such as new members). Of the questionnaires 
returned, 18 percent were all that stated that they refer to their 
constitution often (Figure 21). Fifty percent indicated referral to 
their constitution sometimes, 14 percent replied that they hardly 
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ever do, and 11 percent had never referred to their constitution to 
suppo rt a difficult decision . Ei ther they had no difficult decisions 
to support , or else they handled them in a way other than r eferring 
to the constitution. 
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Figur e 21. Question #21. Have you ever had to refer t o the consti-
tution to support a difficult decision? (1) often, 
(2) sometimes, (3) hardly ever, (4) never . 
Again it should be stated that if an organization has a we ll 
const ructed constitution, it could be of great value in handling 
any problems that might arise in the group. This t akes the r espon-
sibility of making decisions off the adviso r, president, or whomever 
is i n charge. The refore, the gro up s hould feel that no favoritism 
is shown to any particular individual when a decision is made. 
22. Does each member of the team ass ume l eadership responsi-
bi lity i n one way or another fo r the activities? 
The question always arises in any group or organization as to 
which pe r son or persons is the responsibility of leadership given. 
Hopefully, each and every member wil l be given some of the respon-
sibility at one time or ano ther dur ing he r membership in the group . 
Each officer's duties should be clearly outlined in the cons t itution . 
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Other members should be given opportunities for leadership. This 
could be done by using them on different committees, making up drills 
or routines, selecting musical accompaniment, money-making projects, 
uniform maintenance, etc. 
Any responsibility a girl might assume will help her b e tter 
appre ciate the group, as well as help her own citizenship development 
not only while a member of the group, but a lso in her lif e af ter high 
school . Naturally some girls a re more willing to share their talent 
than others, but that does not mean that each person does not have a 
t alent. It is, therefore, necessary to find out how each girl is 
bes t s uited to us e and develop her talent for leadership. 
As shown in Figure 22, 32 percent are all that give each gir l 
some leadership responsibility. Most girls are offered the oppor-
tunity by 39 percent, 25 percent offer some girls the chance, and on ly 
3 pe rcent answered that this responsibility is given to very few . 
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Figure 22. Question #22. Does each member of the team assume 
l eade rship responsibility in one way or another for 
the activities? (1) each girl does, (2) most girls 
do, (3) some do, (4) very few do. 
Not only does this leadership-sharing benefit the memb ers of 
the group, but also the advisor. In a group of this kind there are 
a great number of details to be taken care of. Any part of this 
which can effectively be done by the students is of great value to 
the advisor. 
The advisor who fails to provide the proper balance 
of faculty authority with student leadership often finds 
herself at one end of the extreme ends of a continum, to 
the misfortune of students and teacher alike. At one end 
of the scale is the term which is ruled with an iron hand 
by the faculty advisor. While students may "hold" leader-
ship positions, they are given little, if any, opport unity 
to exercise leadership roles. The other end of the scale 
is the advisor who permits her students to assume complet e 
authority for the conduct of the team. Students by no 
means have the maturity, experience and skill which can be 
provided only by competent adult leadership. (Lyon and 
Peterson, 1964, p. 29 and 30) 
23 . How is this leadership formed? 
The purpose of a definite selection of individuals to fill the 
leadership roles is to find the best person suited for the job at 
hand. There are some times, however, when girls this age elect 
someone for a position because of popularity or friendship rather 
than her ability to handle the job . On the other hand, if all 
positions or responsibilities are assigned by appointment or selec-
tion, the problem of favoritism may arise. Therefore, the solution 
might be a combination of both: some positions could be decided 
with an elec tion and others can be appointe d. 
The results of this survey showed that 36 percent use election 
to choose their leadership. Eleven percent a re all that use the 
appointment method, and 50 percent indicated a combination of 
election an d appointment (Figure 23 ). 
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Figure 23. Question #23. How is this leadership formed? 
(1) elected, (2) appointed, (3) combination of both. 
24. Through their experience with leadership responsibilities, 
do the girls exercise better initiative and direction in their 
problems? 
General thinking is tha t if anyone undertakes a responsibility 
and follows it through , she will be bette r prepared and more willing, 
if not eager , to offer her services in that same capacity or a new 
one when the opportunity arises. This of course is true in some 
cases but not all. Some people will not take the initiative to 
pursue anything unless someone else is prodding them, and some 
people have a difficult time transferring a learning process from one 
situation to another. There are a few, who after some direction in 
their experience, can apply what they have learned to other areas 
in their everyday life both at school and outside of school. So , 
as e ach girl is given some leadership responsibility, the re is 
hope that she will gain from the experience and use it for future 
challenges . 
Figure 24 indicates that 25 percent feel that the girls always 
gain initiative and direction from their experience . Tha t the girls 
benefited sometimes is felt by 46 percent, 21 percent answered 
"often" and only one replied "hardly ever ." There was no reply 
indicating that the experience never helped. 
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Figure 24. Question #24 . Through their experience with leader-
ship responsibilities, do the girls exercise better 
initiative and direction in their problems? 
(1) always, (2) sometimes , (3) often, (4) hardly ever, 
(5) never. 
25. In your opinion does the physical activity involved in 
drill team work maintain a desirable level of physical capacity? 
Any kind of dancing, marching, series of high kicks, moving in 
time to a marching band or drum--all of these take a certain amount 
of phys ical capacity . Precision drill teams, if they live up to 
the name, practice ma ny hours prior to a performance with hopes that 
the routine will be perfect. Any mistake, no matter how small, is 
still a mistake and every time the drill team performs, they hope 
that this will be the one time no mistake wi ll be made. 
In order that the concentration during a performance can be on 
the changing formations and other techniques, the girls should not 
have to worry about whether or not they have the stamina or endurance 
to make it through the routine without detracting from thei r 
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performance . When a girl does not practice the number of hours 
necessary to maintain this condition , she can ruin a performance 
for the whole gro up as well as doing herself no good. Therefore, 
if a girl puts in as many hours as she should on pra ctice time, she 
should be able t o maintain a desirable level of physi ca l capacity. 
Figure 25 shows that 32 percent feel the drill team activity 
a l ways maintains a des irable level a nd 54 pe rcent feel that it 
does not always, but often. There are only 14 per cent who feel it 
sometimes maintains a desirable l evel and none think tha t hardly 
ever or never is it maintained. 
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Figure 25 . Question #25 . In yo ur op~n~on does the physica l activity 
involved in drill team work maintain a desirable level of 
physical capacity? (l) always, (2) often, (3) sometimes , 
(4) hardly ever, (5) never. 
26 . In your opinion does the general attitude of the indivi-
duals after becoming a part of the drill team become be tter: by 
setting a good examp l e for others, s upporting most school functi ons , 
abidi ng by schoo l constitution, etc .? 
Attitudes can be very impo rtant as far as the success o r 
failure of the drill team is concerned. Hopefully , the re is a 
great desire to belong to the drill team or else the girls would 
not try out. It is understandable, however, that there would be a 
lack of knowledge as to just how much time and work is involved in 
a group of this kind. But in order for the group to function as a 
group and not on an individual basis, there needs to be an atti t ude 
of oneness to sa tisfy the main purpose of the group; that is as a 
representative of the school. 
The attitude (Figure 26) of the individuals in the group is 
felt to be bet t er always, after being in the group for a time, by 
39 percent; 43 percent think it is often better and 18 percent 
replied that it is sometimes better . 
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Figure 26. Ques tion #26 . In your op~n~on does the general at titude 
of the individuals afte r becoming a part of the dri ll 
team become better : by setting a good example for 
othe r s, supporting most school f unctions , abiding by 
school constitution, e tc. (1) always, (2) often , 
(3) sometimes, (4) hardly ever, (5) never. 
There is no doubt that the girls in the drill team are con-
stantly being watched by their peers as well as younger girls who 
can hardly wait until they are old enough to try out. Because thes e 
girls in the group are always in the public eye, it is essential that 
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they represent their school and the drill team in a posi tive way. 
Therefore , the gir l s have to show a good at titude, not only while 
they are performing, but a l so during any schoo l ac t ivity as well as 
when they a r e not i nvolved in any thing to do with the school . This 
is a goo d r ef l ection on both the school and the group. The girls 
have t o e xtend the ir efforts beyond what they feel is necessary to 
give this feeling of attitude, and the group' s stress on the indivi-
dua l s to make a good impression on o thers s hould help. 
Although this was another opinion ques t ion in t he survey , the 
advisors of the different groups should be in a position to evaluate 
the atti tudes of the individuals in the group . 
27 . How is your drill t eam financed for uni fo rms, trips, 
eq ui pme nt, e tc. ? 
Finance a lways plays an important part in an organization and 
the precis i on drill team is no e xception . Money is needed for 
uniforms, costumes, deco rations , posters, records and tapes, travel-
ing expenses, e tc. In some areas , some of the funds a re f urnis hed 
by the schoo l. This could be just bus transportation t o any per-
formance away from the home school. Al so , it could be a percentage 
or a de finit e amoun t towards new uniforms when they are needed . 
The re are a number of money-making projec ts tha t the girls 
can o rganize to help their finances . These could inc lude car washes , 
bake sa l es , baby sitting services; selling different products such 
as s hampoo, nuts an d candy, candles , spo t remover, dog walking, etc . 
Also a year ly assessment paid by each member on her own wou l d relieve 
the press ure of some of th e finance . 
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The answers on the questionnaire indicated that for the most 
part, 68 percent, the individual girls put up the money for the 
things they need (Figure 27). There was only one reply stating that 
the drill team receives financial assistance from the school district. 
Activities with an admission charge are held by 18 percent and 28 
percent use a combination of me thods. 
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Figure 27 . Question #27. How is your drill team financed for 
uniforms, trips, equipment , e tc.? (l) girls indivi-
dually, (2) school district, (3) activities with 
admission charge , (4) combination of those previously 
mentioned . 
Another ac t ivity can be a program, put on by the drill team 
which is open to the public as well as relatives and the student 
body. Specialty numbers by other people or groups within the 
school offer a little variation to a program of this kind. Even 
someone from another school or organiza tion would be of interest 
to an audience . This kind of program could have an admission charge 
and proper a dve rtisemen t would assure a sat isfactory size audience. 
Tlte above mentioned is on l y a sample of the many methods of 
getting money to finance the drill team. Only one of these methods 
may not be sufficient to supply the needed money . Therefore, a 
combination of one or more of these might be necessary. 
28. Do you find that finance is a major drawback to the 
development and progress of the drill team? 
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The limitations of the drill team can be affected by the finance 
they have to work with. The main function of the drill team is to 
provide entertainment at school activities such as football and 
basketball games during the halftime breaks. Some schools permit 
their drill team to accept a limited number of outside engagements 
at college football and basketball games. Some schools enter drill 
team competitions with schools in the state as well as out of state. 
Marching with the band in holiday parades is another activity some 
drill teams participate in. The administration of each school 
regulates the number of outside performances. However, even with 
the administration ' s approval, there has to be a definite limit to 
the activities of the drill team unless finance is no problem . Some 
administrators are more lenient concerning the number of outside 
performances, and some drill teams are more inventive and ambitious 
than others. 'This more or less regulates the development and progress 
of the group . 
Figure 28 shows that only J percent of the samples feel finance 
is always a drawback to the development and progress of the drill 
team. That it is often a drawback was stated by 32 percent, 36 
percent replied it is sometimes, 18 percent answered hardly ever, 
and only 11 percent think that finance is never a major drawback. 
29. In your opinion does self confidence improve for the girls 
who have been selected for the drill team? 
Figure 28 . Question #28. Do you find that finance is a major 
drawback to the development and progress of the drill 
team? (l) always, (2) often, (3) sometimes, (4) r ardly 
ever, (5) never. 
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Self confidence is one thing that everyone wishes he or she had. 
For some people, self confidence comes easy; for others it is a 
constant struggle. Self confidence is possible when one particular 
thing is repeated so many times that self assurance is felt . TI1is 
applies to the drill team: repeated practices for a length of time 
should enable even the girl who has a difficult time learning the 
routine to know it good enough to perform with self confidence. This 
might be the first time the girl has felt this or it might be one of 
many times. Either way, each time this happens, not only does the 
girl strengthen her self confidence in this area, but also in other 
areas because now she knows it is possible. 
This was asked as an opinion question, but nevertheless self 
confidence is something which can be observed and judged when an 
advisor has worked with a girl for a year or more. Of the total, 
36 percent think that self confidence always improves for the girls 
who had been selected for the drill team (Figure 29). Over half, 
61 percent, feel that it is often improved and only 3 percent answered 
that improvement only occurs sometimes . There were no replies that 
indicated that self confidence was improved in very few; those few 
would be bet t er off for having been in the group. 
100 
90 
80 
"0 ~ 70 
.u ~ 60 
~ g_ 50 
~ ~ 40 
~'"' 30 
20 
10 
0~--~L---~~--~~~~----~----~-(1) (2) (3) (4) (5) 
Figure 29. Question #29. In your op1n1on does se l f confidence 
improve fo r the girls who have been selec t e d fo r the 
drill team? (1) always, (2) often, ( 3) somet imes , 
(4) hardly ever , (5) never. 
30 . When the gir l s have been in the drill team for some 
time, do you find that their self discipline is exercised more? 
Self discipline as well as self confidence is ano the r very 
desirable characteristic and the latter can on l y be achieved if a 
certain amoun t of the former is exercised . There are, however, 
some peop l e who just develop enough sel f discipline to get by. Self 
discipline is important in orde r to achieve the desired affect . If 
a gir l does not discip l i ne herself to practice a certain length of 
time e a ch day , eat the right foods to keep herself looking her best, 
make every effort to use her practice time wi th the group to best 
advantage , wo rk on specifics on her own without having to be told 
to do so by the adviso r o r other members of the group, be prepared 
at the specified time with any extra duties assigned t o her, etc ., 
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she will only be standing in her own way of any benefits to her 
development. Hopefully, the drill team offe rs each girl a good 
opportunity to develop self discipline, more than if she did not 
belong. 
The results of this question (Figure 30) show that 18 percent 
always exercise more self discipline after being in the drill team 
for some time. More self discipline is felt to be exercised by 53 
percent, 21 percent sometimes do and only 7 percent replied that 
hardly ever do the girls exercise more self discipline . There were 
no answers indicating that self discipline is never exercised more 
after the girls belonged to the drill team for some time. 
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Figure 30. Question #30. When the girls have been in the drill 
team for some time, do you find that their self disci-
pline is exercised more? (l) always , (2) often, 
(3) sometimes , (4) hardly eve r, (5) never . 
31. Have you had any specific training for drill team activities? 
Until recently, there has been very little opportunity to learn 
how to organize and develop a drill team in the high school, other 
than straight military drill. Now there are workshops held during 
the summer which offer all aspects of drill team work from organizing 
them to learning complete routines as well as uniform ideas and 
s ugges tions. Therefore, anyone who is given the assignment of a 
drill t e am can attend one of these summer wo rkshops and get some 
background material . 
However, if the drill team has been estab lished for some time, 
these workshops a re not as great a value . Each drill team has irs 
own particular style : some military and some dance drill as wel l 
as porn porn and even a combination of these . There are not any two 
drill teams us ing exactly the same style . Even thos e doing military 
dr ill develop movements which make the ir group unique . Some ideas 
on formations and routines can be useful to the already organized 
drill team. Essentially though, the workshops are geared more to 
the l ess experienced groups . 
In spite of these workshops, there are still some t eachers, 
adviso rs , l eaders , directors , e tc., who receive no special instruc-
tion fo r drill team work. Of the samples , 14 percent fit into this 
category (Figure 31). Most of them, 64 percent, r egistered for a 
class or workshop in college . Hal f , 50 percen t, were members of a 
drill team in high school or college and 25 percent had some exper-
ience with a group whi le doing their student teaching . 
32 . What is the total number of your studen t body ? 
As a matter of interest , this ques tion was asked to he lp 
determine if only schools with a large, medium, or small student 
body sponso r e d a drill team. Surprisingly, some of the large r 
schools in Sal t Lake City did not answer the questionnaire because 
they do not have precision drill teams and yet some of the smaller 
schools i n the sta t e do have the m. Appa r en tly, the size of the 
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student body is no indication as to whether or not the school has 
a drill team. 
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Figure 31. Question #31. Have you had any specific training for 
drill team activities? (1) member of drill team in 
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high school or college, (2) class or workshop in college, 
(3) student teaching, (4) none . 
The results (Figure 32) show that only one school with a drill 
team has a student body of 50-100, 21 percent have a student body 
of 101-250, 25 percent have 251-400, and 14 percent have from 
401-600. There are more drill teams in the larger schools: 36 
percent have more than 600 in their student body. 
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Figure 32. Question #32. What is the total number of your s tuden t 
body? (1) 50-100, (2) 101-250, (3) 251-400, (4) 401-600, 
(5) more than 600. 
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33. Do you feel that the drill team t akes more time than you 
would like to give from your regular teach ing assignment? 
The fact that the drill team takes extra time has been mentioned 
before . This not only applies to the membe rs of the group, but also 
the adviso r. Certain dut ies can be allocated to the girls, but there 
are still many responsibilities left to the advisor. This l eaves 
l ess time to spend on regular t eaching assignments and prepara t ions. 
A t eache r must divide her time so that no one area suffers. There-
fore , it is impo rtant tha t the time given to drill t eam class be 
us ed as wisely as possible. Some teachers are more wil ling t han 
others to involve themselves completely with this extra assignment, 
but it should not take so much time and effort that the re is not 
enough attention given to the major t eaching assignment. It i s the 
t ea cher's responsibility to see that this does not happen. 
Figure 33 shows that 39 percent answered that they feel the 
drill team takes more time tha n they would l ike to give f rom their 
regular teaching assignment, and the other 61 percen t feel it does 
not take too much time. The percentage who answered that it t akes 
E E 1~~·----~[_l~~----~~----------------------c 1) (2) 
Figure 33. Question #33. Do you feel that the drill team takes 
more time than you would like to give from your regular 
t eaching assignment ? (1) yes, ( 2) no. 
too much time are possibly the ones who do not have a regular class 
time for practice and have to rely on after school, before school 
or Saturdays for practice time. 
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34 . In your opinion should the drill team advisor be the physi-
cal education teacher? 
For some reason, it is assumed that the most likely person to 
be assigned the drill team is the physical education teacher. Unles s 
she has had special training in drill team work, she might be no better 
quali f ied than any other teacher for the job. For instance, an 
English teacher may have been a member of a drill team as well as 
having taken some dancing through the years. Because of the rhythm 
involved and the drill team experience, she would probably be more 
qualified than the physical education teacher who had not had a 
similar experience . Also, if the physical education teacher were to 
be in charge of the drill team, it might mean the difference between 
running or not running an intramural program because of necessary 
extra time the drill team demands. 
Therefore, the person who is best qualified should be the one 
assigned the drill t eam responsibility. If this is the math teacher, 
then she should be the one. 
It is interesting to note (Figure 34) that 61 percent feel that 
the drill team advisor should be the physical education teacher. 
Only 10 percent do not feel it should be the physical education 
teacher and 28 percent are undecided. 
35. What was your major subject in college? 
Out of the 28 who answered the questionnaire, 21 majored in 
physical education, two are English majors, two are speech majors, 
one busines, one home economics and one majored in sociology . 
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Figure 34. Question 1/34. In your opinion s hould the drill t eam 
advisor be the physical education teache r? (1) yes , 
(2) no , (3) undecided. 
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SUMMARY AND CONCLUSIONS 
The objectives of this study were to find out if the standards set 
for selection and the standards which govern these girls ' precision 
drill teams are of a high quality and add to rather than detract from 
the total school program. 
The questionnaire which was sent in 1968 to drill team advisors 
in selected high schools in Utah asked a variety of questions pertain-
ing to the total drill team program: age, grade average, pre-training 
for tryouts, leadership, constitution, objectives, etc. 
The results show that there were more drill teams in the larger 
schools than in the smaller ones. Girls were selected mostly from 
the eleventh and twelfth grades. They gained self confidence, self 
discipline, an outlet for developing their skills and physical compo-
nents, and the opportunity to assert their leadership abilities. 
The key to a successful drill team seems to be qualified adult 
leadership to guide the girls in administering the bulk of the leader-
ship, and also a constitution or a good se t of rules to govern the 
gro up. 
As a result of this study, the following recommendations are 
made: 
l. Drill team membership should be limited to the eleventh and 
twelfth grades. 
2. If at all possible, class time should be provided for the 
drill team. 
3. Overall leadership should be conducted by the advisor, 
leaving the specific leadership of teaching the drills, organizing 
extra practice time, money-making projects, and as many decision-
making problems to the girls in the group as much as is possible. 
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4. Practices outside of class time should be kept to a minimum. 
If the girls know that they cannot practice whenever they want to, 
the time in class will be used to better advantage. 
5. Girls should not belong to the group if their grades are not 
good enough to allow for extra practice time which might involve 
their s tudy time . 
6. If the drill team is expected to perform at the fall football 
games, summer practices are necessary. 
7. Some pre-training of what is expected of the girls during 
tryouts is adviseable. 
8. Tryouts should include as many aspects of what the girls 
will have to do in the drill team as there is time for: marching, 
rhythm, kicks, etc. 
9. Judges for the tryouts should be people who do not know the 
girls personally and would, therefore, not show any favoritism. 
10. A written constitution, by-laws, or set of rules is needed 
to let the girls know what is expected of them and to refer to when 
necessary . 
11. The constitution, when drawn up should involve the school's 
admin i stration as well as members of the drill team, so that set 
standards of the school will not be contradicted in the drill team 
constitution. 
12. Leadership responsibility should be given in some respect 
to e a ch membe r of the drill team with guidance by the advisor. 
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13. Warm-up exercises should not only include muscle stretching 
but also endurance activity so that physical capacity can increase. 
14. Dues paid by the girls each year provide a basic fund to 
operate the drill team. 
15. Money-making projects should be planned if finance is a 
problem, so that there will not be a hardship on the girls. 
16. Some prior training or experience in drill team work is 
recommended when considering an advisor for the group. The person 
who is best qualified should be selected for the drill team advisor 
no matter what her major field is. 
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APPENDIX 
COVER LETTER PRECEDING QUESTIONNAIRE 
January 14, 1968 
Dear Instructor: 
I am working towards a Master's Degree in physical education 
and I need some assistance in my research. Would you please check 
the following questions: 
Do you have a precision drill t eam in your school? 
Would you answer a questionnaire concerning your 
precision drill team? 
Thank you for your consideration . 
Sincerely, 
Jean M. Workman 
Yes No 
Yes No 
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QUESTIONNAIRE 
I would like to obtain some information about the precision 
drill team that you are working with. This questionnaire consists 
of a number of questions concerning several aspects of the precision 
drill t eam. Please indicate your answer to each question by drawing 
a circle around the response which best fits your particular 
situation. 
1. Of what age group does your drill team consist? 
(1) 9th grade (2) lOth grade (3) 11th grade (4) 12th grade 
(5) 11th and 12th grades 
2. In order to join and continue to be a par t of the drill t eam, 
what grade average is required? 
(1) A (2) B (3) C (4) does not matter 
3. How much regular physical education is required by the girls 
belonging to the drill team? 
(1) 1 year (2) 2 years (3) 3 years (4) none is required 
4. Do you have a regular class period time for drill team practice? 
(1) all year (2) half year (3) just when necessary (4) no 
5. If the answer to No. 4 is "all year 11 are other activities 
involved when the drill team is not practicing for a special 
event? 
(1) just drill team (2) other activities (3) regular physical 
education 
6. What height is required of the girls? 
(1) under 5' 6" (2) 5 ' 6" or over (3) height depends on total 
group (4) no specific height 
7. As far as weight is concerned, how are the girls selected? 
(1) 115-120 lbs. (2) 100-115 (3) no specific weight as long 
as genera l appearance is satisfactory 
8 . Is any action taken if you think that any particular member 
becomes overweight? 
(1) dismissed from group (2) probation until satisfac t ory 
condition is regained (3) warning (4) nothing is done 
9. How much practice time is used for drill team? 
(1) just alloted class time (2) class time and before or after 
school (3) before and after school 
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10. Do you have summer practice? 
(1) about 2 weeks before school s tarts (2) about 6 weeks 
before school starts (3) all summer (4) none 
11. Do you recommend any pre-training before tryouts? 
(1) as a special group for those interested (2) girls are 
expected to train on their own after some guidance (3) none 
12. During the tryouts are any of the following judged? 
(1) rhythm (2) coordination (3) flexibility (4) all of the 
above 
13. Are the girls required to have ability in specific skills? 
(1) splits (2) high kicks (3) both (4) both as well as 
others (5) none 
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14. In your opinion does your drill team contribute to the objectives 
of general education? 
(1) completely (2) partially (3) hardly at a ll (4) not at all 
15. In your opinion does your drill team contribute to the objectives 
of physical education? 
(1) completely (2) partially (3) hardly at a ll (4) not at all 
16 . What kind of officer pattern does your drill team use? 
(l) military: captain, sergeant, etc. (2) squad leaders 
(3) advisor (4) none of the above (5) no specific pattern 
17 . Does your drill team have a constitution? 
(l) yes (2) no 
18. If you do have a constitution, is it periodically reviewed and 
revised? 
(l) each year (2) every 2 or 3 years (3) only when it seems 
necessary (4) never 
19. In your opinion is the constitution one that is well written 
with clea rly stated policies and procedures? 
(1) very good (2) good (3) fair (4) poor 
20. ~10 was involved with the drawing up of the constitution? 
(l) girls belonging to the drill team (2) girls of the team 
and the advisor (3) girls, advisor and one or more members of 
the administ ration of the school 
21. Have you ever had to refer to the constitution to support a 
difficult decision? 
(l) often (2) sometimes (3) hardly ever (4) never 
22 . Does each member of the team ass ume leadership r esponsibility 
in one way or another for the activities? 
(l) each girl does (2) most girls do (3) some do (4) very 
few do 
2 3, How is this leadership formed? 
(1) elected (2) appointed (3) combination of both 
24. Through their experience with leadership responsibilities do 
the girls exercise better initiative and direction in their 
problems? 
(1) always (2) sometimes (3) often (4) hardly ever (5) never 
25 . In your opinion does the physical activi t y involved in drill 
t eam work maintain a desirable level of physical capacity? 
(1) always (2) often (3) sometimes (4) hardly ever (5) nev •r 
26 . In your opinion does the general attitude of the individuals 
after becoming a part of the drill team become better: by 
setting a good example for others, supporting most school 
functions, abiding by school cons titution, etc. 
(1) always (2) often (3) sometimes (4) hardly ever (5) never 
27. How is your drill team financed for uniforms, trips, equipmen t, 
etc.? 
(1) girls individually (2) school district (3) activities with 
admission charge (4) combination of those previously mentioned 
28. Do you find that finance is a majo r drawback to the development 
and progress of the drill team? 
(1) always (2) often (3) sometimes (4) hardly ever (5) never 
29. In your opinion does self confidence improve for the girls who 
have been selected for the drill team? 
(1) always (2) often (3) some times (4) hardly ever (5) never 
30. When the girls have been in the drill team for some time, 
do you find that their self discipline is exercised more? 
(1) always (2) often (3) some times (4) hardly ever (5) never 
31. Have yo u had any specific training for drill team activities? 
(1) member of drill team in high school or college (2) class 
or workshop in college (30 student teaching (4) none 
32. What is the total number of your student body? 
(1) 50-100 (2) 101-250 (3) 251-400 (4) 401-600 (5) more than 
600 
33. Do you feel that the drill team takes more time than you would 
like to give from yo ur regular teaching assignment? 
(1) yes (2) no 
34. In you r op1n1on should the drill team advisor be the physical 
education t eacher ? 
(1) yes (2) no (3) undecided 
35. What was your major subject in college? 
53 
VITA 
Jean Marie Workman 
Candidate for the Degree of 
Master of Science 
Thesis: A Survey of the Selecting and Governing of Girls' Pre cision 
Drill Teams in Selected High Schools in Utah 
Major Field: Health, Physical Education and Recreation 
Biographical Information: 
Personal Data: Born at Logan, Utah, November 6, 1932, daughter 
of Sylvester and Florence Syme Phillips; married Gar W. 
Workman July 27, 1951; five children-- Jerry, Karen, Gloria, 
Carol, and Linda. 
54 
Education: Attended elementary schools in Lyman and Rock Springs, 
Wyoming; junior high in Rock Springs; high schools in Rock 
Springs and Ogden, Utah; graduated from Ogden High School 
in 1950. Attended Weber College and received Bachelor of 
Science degree from Utah State University in 1962; completed 
requirements for Master of Science degree at Utah State 
University in 1971. 
Professional Experience: Taught high school at North Rich, 
Laketown, Utah; Lyman High School , Lyman, Wyoming; Utah 
State University Extension Service, Center for Continuing 
Education at Roosevelt and Vernal, Utah; 1968 to present 
at Sky View High School at Smith field, Utah (physical 
education and drill team advisor). 
